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GUEST EDITORIAL — —

The Destruction of
Old World Sites

Gus W. Van Beek

Ishtar Gate into Babylon and stole rare and priceless items dating from the

time of Nebuchadnezzar, who ruled Mesopotamia in the 6th century B.C.

The theft prompted officials to close every antiquities museum in Iraq and to seques-

ter the nation’s treasures in a storage area in Bagdad, in an effort to stem the flow of

objects out of the country from such ancient sites as Sumer, Babylonia, and Assyria.

The plunder of archaeological sites and the subsequent appearance of artifacts

on the international antiquities market always have been distressing byproducts of

national turmoil. However, as Dr. Gus Van Beek suggests, many factors contribute
to the destruction of cultural resources throughout the cradle of civilization.

l ast year, robbers smashed an unguarded door of a small museum near the

On planet Earth, all that we know of early human history is derived from
three ancient sources: oral history, written documents, and archaeological
sites. Oral history does not reach beyond a hundred years or so, except as it
was written long ago and saved. Ancient written documents of all kinds
focus primarily on major historical events and personages, economic trans-
actions, religious literature, and law, and include wonderful treatises by Greek
and Roman authors on architecture, geography, plants, and medicine.

Only ancient sites provide information about the common people, their
daily life, social organization and culture, agriculture and industries, diet
and health, and even their environment and climate. Ancient sites fill in the
blanks needed for a total history of peoples and their world; therefore, they
are of the greatest importance for the recovery of our human past.

Damage to ancient sites stems from both natural and human activities.
Nature’s greatest threat is water—rain, flash floods, and ponding. Deep-
rooted vegetation, dry seasons with high winds, and even earthquakes and
volcanoes also are destructive. Rain cuts through earthen walls; flash floods
and ponding dissolve both the ground beneath walls and the walls them-
selves. In the Hadhramaut in Yemen, southern Arabia, the first-floor walls
of a two-story mud brick house built on the edge of the valley floor gradu-
ally dissolved due to an unusually high flood and the weight of the second
story settling downward. By the time the land dried, the first floor had dis-
appeared completely, and the second floor had bécome the first floor, which
was still habitable. Archaeological sites are cut through by flash floods, leav-
ing a series of piles held together by the remains of stone buildings inside.
Unfortunately, all stratigraphic links between the piles are gone, which makes
it more difficult to place building remains in the correct time sequence.

Root systems of some large shrubs and trees destroy both earthen and
stone walls as much as six to eight feet deep. Rain and gale force winds
together erode sites; at Tell Jemmeh in Israel, a mound occupied for 1,500
years with ruins reaching to a depth of 45 feet, four inches of the top surface
have washed and blown away in the last 20 years. As for volcanoes, every-
one knows of the destruction of Pompeii and Herculaneum near Naples,
Italy, when Mount Vesuvius buried them with lava and ash in A.D. 79.

Humankind has destroyed many archaeological sites worldwide in the
name of “progress”—for military bases, roads, airports, industrial zones,
and urban renewal. Most countries have attempted to excavate all or part of
the more important archaeological sites, and warehouses are full of “sal-
vage archaeology” reports. Unhappily, most salvage excavations will never
be published unless governments or other institutions hire hundreds of ar-

chaeologists to develop full reports on the findings.
Continued on page 13




“DISCOVERY TRAIN” CARRIES STUDENTS
ON AN ADVENTURE INTO THE PAST

Philippe Planel

e Train de la Découverte.

This is how the Drome teachers’ center invited edu-

cators and students to learn about the rescue archae-
ology along the route of the projected “TGV Méditerannée”
high-speed railway, prior to construction in 1997. Test pits
opened every 30 meters down the eastern side of the lower
Rhone Valley, south of Valence, France, had revealed many
archaeological sites. The linear nature of the survey ensured
that numerous towns and villages were close to the sites se-
lected for full excavation.

The planning stage of this project was very important;
rescue archaeology and school visits are not always compat-
ible. Constraints were imposed by site safety and the time
that archaeologists had to complete their work. Four part-
ners in the project included French Railways, the developer,
which agreed to fund transportation costs for the schools (as
well as the survey, excavation, and publications); the Drome
teachers’ centre; the archaeologists; and the regional branch
of the Ministry of Culture. On-site visits were led by a teacher,
who already was developing an archaeology education pro-
gram for the local education authority, and the author, an
independent archaeology education consultant.

Several sites that were safe and had good coach access
were selected for the school visits. They ranged in date from
the early Neolithic to the Roman and the Medieval periods.
Initially, there was concern that some sites might be “aus-
tere” to children, displaying few recognizable features; how-
ever, each site contained sufficient visual evidence of
economy and settlement in the area. Both teachers and chil-
dren were motivated principally by the fact that these sites
were part of their local heritage and that they would learn
how archaeologists work. Part of a day was spent preparing
each site: putting up safety tape to guide children across the
area, preparing a small handling collection, and conferring
with the archaeologists. School visits could then begin.

Each day, four classes of 25 to 30 students spent about
two hours on site. During the visits, archaeologists were able
to continue their work uninterrupted, although they often
established a dialogue with the children. It was possible to
maintain the intensive schedule and high number of students
because of the long school day in France (8:00 a.m.—4:30 p.m.),
the proximity of the schools, and good time keeping.

The children ranged from eight to 16 years of age, and
for some classes, the site dovetailed neatly with their history
programs, which include prehistory. For others, the trip was
a refresher course in an era already studied. Science, math,
and archaeology also were given prominence. In France, his-
tory and geography are taught by the same teacher. During
their visit, some classes were correspondingly divided into
three rotating groups: one visiting the site, a second exam-
ining finds, and a third studying landscape change in the

A visiting student takes notes while archaeologists confer at the early
Neolithic TGV site of Les Malalones at Pierrelatte in the Rhone Valley.
Photo: Eric Maulavé

vicinity. In addition, a questionnaire had been prepared for
the children. It was non-site specific and concentrated in-
stead on the nature of archaeology and cultural sites, and
how archaeologists conduct their research. Pupils were en-
couraged to complete the sheets when they returned to school
to help organize their on-site impressions.

The schools brought their own enthusiasm to the project.
One class arrived with long sections of white cardboard,
which they were able to hold against archaeological sections
{(on parts of the site where archaeologists no longer were
working) and draw the stratigraphy on a 1:1 scale, shading
in and highlighting the various layers and inclusions.

A number of objectives were identified for these visits,
centering on awareness of, and respect for, the environment
and the nature of the archaeological record. But the site vis-
its also presented the reality of archaeology today—the
choices that have to be made, and the apparent paradox that,
while the TGV was obliterating archaeological sites, this
thorough and unprecedented survey had revealed an un-
suspected richness of human occupation and landscape
change.

The main beneficiaries of this program were the students.
However, parents and communities also gained information
about their heritage and environment through the children,
who often are the best informers. The project also demon-
strated that teachers who have no background in archaeol-
ogy are willing to involve themselves in archaeological
projects, provided an interface exists between themselves and
the archaeologists.

Philippe Planel may be contacted at Marignac, 26150 Die,
France; (011) 33-475-221960.
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THE CounciL For BRITISH ARCHAEOLOGY

Expanding Education And
Awareness In Archaeology

Don Henson

cational charity made up of institutional and indi-
vidual members. It exists to represent archaeologi-
cal opinion and to widen knowledge of, and participation in,
archaeology in the United Kingdom. Its aims include promot-
ing “the education of the public in British archaeology” and
* promoting the effective use of archaeological evidence
in teaching;
* widening the teaching of archaeology to all sections
of the community;
* monitoring the developing state of archaeological edu-
cation;
* identifying and, when appropriate, meeting needs for
educational resources; and
¢ supporting mechanisms of informal education.

T he Council for British Archaeology (CBA) is an edu-

Education in the United Kingdom

The CBA education officer serves the entire United King-
dom, with strategic advice provided by the council’s educa-
tion committee, which includes representatives from differ-
ent sectors of education. This includes helping teachers to
find archaeological resources, providing career advice, and
monitoring courses in archaeology in continuing and fur-
ther education.

Information about resources is shared directly and
through publications such as the new resource directory,
Teaching Archaeology, published jointly with English Heritage
(see story on page 5). Archaeology in the National Curriculum,
also published with English Heritage, will be produced in
1997, and this will help to promote the use of archaeological
evidence by teachers of students ages five to 14 years. Books
are published with CBA support on educational uses of ar-
chaeology in Scotland and Wales. The CBA's regular infor-
mation bulletin, Briefing, which members receive, lists
courses and fieldwork projects, thus helping to publicize op-
portunities for people to become more involved in archaeol-
ogy. Free fact sheets for the public also are produced on vari-
ous aspects of education and archaeological careers.

The CBA also coordinates and improves the educational
use of archaeology by organizing workshops and sessions
at conferences. Additional activities include responding to
national developments in education—for example, by mak-
ing submissions to government committees of inquiry.

Regional Education Liaison

The CBA has a network of regional and national groups
covering the United Kingdom. They play a vital role in the
CBA’s education work by providing nationwide coverage
with people active in education, who can interact with ar-
chaeologists and teachers at a local level. The regional and
national groups appoint education liaison officers (ELOs) to

carry out this work. As they are unpaid volunteers, the ex-
tent of their activity has to be guided by their individual cir-
cumstances. In Scotland, an assistant director of the Council
for Scottish Archaeology is responsible for education and the
Young Archaeologists” Club (YAC) Scottish network.

ELOs complement the work of the education officer by
dealing with certain types of inquiry that are more appro-
priately answered at a regional level. Advertising their ex-
istence in appropriate quarters, such as local education au-
thorities, is a way of soliciting such inquiries. An important
part of the ELOs’ work is to act as a link between the CBA
education committee and the regional groups in the field of
education. They can keep the group informed about national
developments in education and the work of the CBA educa-
tion committee. There is also scope for ELOs to be more
proactive in a variety of areas, which can include:

* helping teachers to find resources for teaching archae-
ology to students five to 14 years of age;

* promoting archaeology courses at various levels in the
region;

* helping to publicize educational opportunities in the
region;

* advising archaeologists in the production of resources
for teachers;

* promoting development of the Young Archaeologists’
Club; and

¢ organizing workshops and meetings for teachers, lec-
turers, and archaeologists. '

Informal Education

In addition to working with formal education through
schools, colleges, and universities, there is great scope for
using informal means to improve public understanding of
archaeology. The CBA coordinates the Young Archaeologists’
Club for young people from nine to 16 years of age. Mem-
bers receive a quarterly magazine, badge, certificate, dis-
counted entry to certain sites nationwide, and opportunities
to buy T-shirts and other merchandise.

There also are local branches of the club that organize
activities for their members, usually on a monthly basis.
Every year, the club runs a Young Archaeologist of the Year
Award, open not just to YAC members but to all young
people. In addition, National Archaeology Days, aimed at
young people and families, is held annually in September.
More than 170 sites took part in 1996, with open days and a
variety of archaeological events. Some 70,000 people attended
over the weekend.

For more information about the CBA’s programs, contact Don
Henson, education officer, Council for British Archaeology, Bowes
Morrell House, 111 Walmgate, York YOI 2UA, England; email
100271.456@compuserve.com. The CBA has a Web site at http://
britac3.britac.ac.uk/cba/
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: ENGLISH HERITAGE
‘ _EDUCATION SERVICE

Peter Stone :

matters concerning the (pre)historic environment. As such, it

is the major source of pubhc funding for rescue (salvage) ar-_
chaeology, conservation, and repairs to historic buildings and ancient
monuments. It manages more than 400 sites of prehistoric and his-
toric importance, including the famous monument of Stonehenge and
the multi-period defenses at Dover Castle—often referred to as the
“Key to England.”

The English Hentage Education Servme works at all levels of for-
~mal education to promote and facilitate the better educational use of
__the country’s (pre)historic environment. The service has five educa-

_ tion officers: a head of education and four central support staff. All
of the education officers are g jualified and experienced teachers, who
- also have some other relevant experlence-—for example, in archaeol-
~ ogyor museum work. ,
" As very few teachiers have much knowledge of archaeology or
heritage matters, one of the main elements of our work is the produc- -
__tion of resource materials for educators. Some of these, such as A
- Teacher’s Guide to Stonehenge, pertam o specific (pre)hlstonc sites; oth- +
ers, such as A Teacher’s Guide to Using Objects or a series of handbooks, .
relate math, science, storytelling, role pIaymg, geography, and other
_curriculum sub]ects to the (pre)historic environment. Still others re- .
. late “type-sites” such as castles, historic houses, and abbeys to the
~ curriculum, We also produce a series of free publications, includinga
Photos courtesy Of : _tri-annual magazine, Heritage Learning, which is full of teaching ideas
Engltsh Hmtuge Educatzon Sermce _ and news, and Using the Historic Environment, wh1ch introduces ideas
. for preparatory, on-site, and follow-up activities for teachers plan-
ning educational visits to (pre)historic sites. , -
. The Education Service also presents teacher in-service courses,' -
~ works with teacher fraining institutions, and interacts with regional
e also advise natlonal educational
odies such as the Schools iculum and ssment Authority,
‘which is responsible for sc rriculum throu ghout England. Re-
vcently, we have extended our urce and support provision into
e fields of further, adult, an er € ducatlon bducatlonal V151tsf,
1l English Heritage sites ate free. ' f
' uch of our work is practical and takes place in the fleld We
present a number of programs for children, from full-scale. “living
_history” events—in which a site is “taken back” to a particular day in
_the past, and children and adults role play—to storytelling events, -
uring which expert storytellers regale groups with tales about sites
“or tales that might have been told at a particular monument. We also
offer educational visits to major excavations, where qualified educa-
tion staff work with groups to explain what is I'appemng and how .
‘the work is helping to unravel the story of the past. -
Inall of our work, we try to show that research of the past through
primary sources is only a partial study, and that further knowledge
be gained by studying the physical remains of bygone cultures.
For more information about English Heritage or to receive a list of pub-
lications, contact Peter Stone, education officer for further and adult educa-
tion, English Heritage Education Service, 429 Oxford St., London WIR
2HD, England,; (011) 44-171 442, (fax) 44 —171-973-3443. '

E »n‘glish Heritage is the government's official advisor on all
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English Heritage Education Service

he “schools adopt monuments” initiative is a Euro-

I pean-wide program involving a city in each of the

member states of the European Union.

The origins of the program arose out of work in Naples,
Italy, where schools were encouraged to develop an interest
in their historic and cultural environments by “adopting” a
nearby monument. Students investigated their nearest old
or interesting building, often a church, and through their
work developed a sense of responsibility for it. This feeling
of ownership was recognized symbolically by the owners
presenting the keys to the monument to the pupils who, over
specified weekends, took on the role of being guides to par-
ents and other interested adults.

The Italian project’s success in engaging students of all
ages and abilities was recognized in a wider forum, and the
idea as an educational approach was taken up by the Pe-
-gasus Foundation. The foundation’s aim is to encourage
European students to value and feel responsible for the built
heritage and to promote communication between educa-
tional groups from different member states.

Cities initially involved in the program were Amsterdam,
Athens, Brussels, Canterbury, Copenhagen, Dijon, Dresden,
Dublin, Luxembourg, Naples, Toledo, and Santorin (Greece),
later joined by Rauma (Finland), Vienna, and Stockholm. In
the United Kingdom, the English Heritage Education Ser-
vice organized the project in Canterbury over a three-year
period starting in 1994. In the first year, 18 schools elected to
to participate, joined by four more a year later.

Aims Of The Project

The project hopes to encourage pupils to develop a sense
of responsibility for the protection and conservation of their
historic environment. The long-term aim is to increase the
awareness among young people of the European commu-
nity that, in addition to an identity bestowed on them by
their own country of birth or adoption, they also belong to
the wider European community. This goal can be achieved
by pursuing the following aims: - 7

* to help students to establish a European identity by
recognition of common strands in their own and European
architecture and culture;

* toencourage students to value the historic built envi-
ronment by helping them to understand the historical, so-
cial, architectural, and cultural significance of buildings and

Jennie Fordham

SCHOOLS ADOPT

MONUMENTS

A EUROPEAIN

INITIATIVE

monuments within their locality;

* to strengthen the links between schools and the com-
munity through contact with owners and residents of monu-
ments, and through contact with professionals concerned
with the care of the historic environment; and

¢ to develop links with other schools and students in-
volved in the project in the rest of Europe.

Additionally, English Heritage aims at encouraging teach-
ers to use the local historic environment as a teaching re-
source to deliver the English national curriculum in several
subject areas.

Canterbury Monuments

Once teachers had decided to be involved in the project,
they were encouraged to choose their monument, in some
cases with the help of their students. The very word “monu-
ment,” however convenient, can be misleading. A monument
may be any structure with architectural or historic merit.
Schools were encouraged to look at their immediate locality,
rather than at recognized tourist sites. In Canterbury, schools
worked on parish churches, alms houses, and a historic open
space. One school adopted its own building in its centenary
year; another, a small monument to Christopher Marlowe.
Canterbury Cathedral was not adopted!

The European Dimension In Canterbury

Students at one school in Canterbury chose the remains
of a nearby friary as the monument they wished to adopt.
Because of work they had done the previous term, they
sought out the European dimensions themselves without
being prompted. They had found a piece of pottery in the
stream that runs behind the school and asked the local ar-
chaeology unit to identify it. It was part of a handle from a
13th-century jug, possibly used at the friary and almost cer-
tainly made by French potters living in the town at that time.
The students wanted to know why French potters were ply-
ing their trade in Canterbury, and whether expertise in other
trades also lay with immigrant works.

Teacher Jonathan Barnes took his students to a museum
to look at other pottery found in the area; they discovered
that a range of wares, dating as far back as the Bronze Age,
had come to rest in Canterbury from all over Europe. They

' Continued on page 13
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The Education Station is designed as a pull-out section of resources and information for archaeology educators

Chronology In Old World Archaeology:
Prehistoric Versus Historic

Nancy de Grummond

ew World archaeologists often
N point to the differences between

prehistoric and historical ar-
chaeology. In North America, espe-
cially, a clear dividing point in culture
resulted from the arrival of European ex-
plorers, so that written documents be-
came very relevant for interpreting ex-
cavated remains. Further, in New World
historical archaeology, the existing
amount of written evidence is massive
and often awaits sifting and analysis, so
that it may be used to illuminate archaeo-
logical sites of the last 500 years.

In the Old World—with reference es-
pecially to Europe, the Near East, and
other parts of the Mediterranean
world—the distinction between prehistoric and historical ar-
chaeology often is blurred. It is true that the study of ancient
Greece and Rome relies heavily on written documents to
create a full picture of these civilizations. An archaeological
research team must include scholars who know the Greek
and Latin languages, and who have expertise in ancillary
studies such as epigraphy (the study of inscriptions) and nu-
mismatics (the study of coins), in which written letters, num-
bers, and words may be of crucial importance.

Preceding the Greeks and Romans were the remarkable
cultures of the Sumerians, who invented cuneiform writing
some 5,000 years ago, and the Egyptians, who soon after-
ward began to use hieroglyphic writing. These civilizations
and the cultures of the Near East that they influenced have
yielded great archival resources that help to pinpoint spe-
cific events in world history, such as battles, treaties, and
legal transactions, and these events in turn can help to ex-
plain archaeological data. For example, the abandonment
of a site or the sudden appearance of imported objects may
be illustrated by a document on war or one on the opening
of colonies or trade.

On the other hand, there are the Old World sites that are
totally without writing, belonging to the truly prehistoric
cultures that were identified and categorized in the 19th cen-
tury on the basis of their technology, whether in stone or

In North America,

a clear dividing point in
culture resulted from
the arrival of European
explorers. In the Old
World, the distinction
between prehistoric and

historical archaeology
often is blurred.

metal. The Danish archaeologist C.J.
Thomsen first articulated the sequence
of artifacts in prehistoric cultures: at first
tools were made of stone (Paleolithic,
Mesolithic, and Neolithic periods), then
of bronze (Bronze Age), and finally of
iron (Iron Age). The Paleolithic began
more than two million years ago, and the
Iron Age lasted until the third or second
century B.C. in some areas, creating an
extremely lengthy time line. Archaeolo-
gists who work on such prehistoric cul-
tures often are relieved of the pressure
to learn foreign scripts and extinct lan-
guages. They concentrate on the pains-
taking task of excavating, attempting to
trace every possible clue as to the
hfeways and history of cultures whose very names are usu-
ally unknown. (Most prehistoric cultures are assigned a mod-
ern term of reference.)

But many cultures of the second and first millennium
before Christ do not fit tidily into one category or the other.
The Etruscans, for example, who dominated Italy in the 6th
and 5th centuries B.C., and about whom a considerable
amount is written in Roman and Greek sources, left a rela-
tively small body of written material (around 13,000 inscrip~
tions, mostly short). Since we do not have surviving texts in
which we may read about their attitudes or even the baldest
historical facts, we rely heavily on the archaeological record,
rather than on the biased historical sources of the Greeks
and Romans. The Scythians on the Black Sea are a similar
case, for they have left behind only a few rare inscriptions.
And while their culture has been described at length by the
Greek historian Herodotos, we must proceed with caution
and not automatically accept everything he says as general
truth; his remarks may be applicable to only a small area
and at a particular time.

As for the brilliant Bronze Age cultures of Greece and
the Aegean Sea, they are not truly prehistoric because we
have the Linear B script used by the Myceneans, and its pre-
decessor, Linear A, used by the Minoans. But these scripts

Continued on page 12
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EDUCATION STATION

LEARNING ABOUT

Diets Of Ancient Cultures

Overview

Through a series of research and
practical activities, students investigate
and develop nutritional profiles for an-
cient cultures.

Objectives

Students will

* examine daily life for ancient
peoples

* construct and analyze a one-day
diet for an ancient culture based on in-
digenous and exotic plants and animals,
and nutrient requirements

¢ compare the ancient diet to their
own dietary habits

Subjects/Skills

“* social studies, world history, sci-
ence, math, interdisciplinary studies
¢ research, inference, evaluation,
cooperative learning

Age Level
Grades 6-10

Materials

¢ resources about ancient cultures

* nutritional analysis guide books
or computer programs (e.g., MacDiet)

o three worksheets

¢ resource handout (optional)

Time Required

Allow 4 hours to prepare for this les-
son and 5 periods to complete it.

Background

Because of its crucial role in human
survival, food always has been an or-
ganizing factor in cultural behavior. The
study of a population’s diet and
foodways can yield insight into such

8 ARCHAEOLOGY AND PuBLIC EpucaTioN

areas as daily life, gender roles, health,
trading patterns, religious practices,
and social, political, and economic
structure. Knowledge of the surround-
ing environment provides information
about the range and nutritional values
of local food resources.

Preparation

1. Prepare worksheets based on in-
formation at the end of this lesson plan.

2. Gatherbooks and other resources
on foods of ancient cultures (e.g., Eye-
witness Books, or Exploring Ancient
World Cultures at http://feawc.evansville.
edu/index.html). Alternatively, prepare a
Resource Handout (see example) for the
cultures to be studied to reduce the time
students must spend doing research.

3. The day before the activity, ask
students to

¢ list three foods consumed by an
ancient culture that they have studied
in class. Encourage them to list a staple
grain, a protein source, and one food
unique to the culture; and

* compare differences in the qual-
ity and variety of foods consumed by
ancient peoples with modern foods.

Procedure

Activity 1: Finding out about diets of
ancient peoples (1 hour)

1. Divide students into groups of
three or four, and instruct them to se-
lect an ancient culture to investigate.

2. Distribute Worksheet 1—Foods of
Ancient People—and ask groups to com-
plete items 1-3.

3. Instruct groups to research the
diet and foodways of their culture us-
ing books and other materials (and/or
the Resource Handout), and to record
their findings on Worksheet 1.

4. As a class, discuss variations in
available food resources. Did ancient
cultures domesticate animals or culti-
vate plants in different ways? Whatrole

Lesson Idea

did trade play in providing foods?
Were foods prepared fresh, or did meth-
ods exist to preserve foods?

Activity 2: Constructing a sample an-
cient diet (1 lesson)

1. Ask groups to create a fictional
ancient character, specifying such char-
acteristics as age, sex, and other behav-
iors that would affect dietary needs.

2. Distribute Worksheet 2—Creating
an Ancient Diet—and have groups com-
plete items 1-4. Review common food
measurements (e.g., cup, pint) and dis-
cuss their relation to food consumption.

3. Ask groups to construct a one-
day diet for their character, using foods
common to the culture. They should list
their “meals” on Worksheet 2.

Activity 3: Nutritional analysis of an-
cient diets (2 lessons)

1. Distribute Worksheet 3—Dietary
Analysis—and explain that groups will
analyze the health value of the diet they
created for their character, using nutri-
tion guides (and, if available, a com-
puter program such as MacDiet). They
will be looking for the contribution to
calories from protein, fats, and carbo-
hydrates; daily needs and sources of
vitamins and minerals; possible diet
deficiencies; and any other data that can
be derived from the resources.

2. Have students review the one-
day meal they constructed and begin to
evaluate each food item for its nutri-
tional value. They should use Work-
sheet 3 as a guide to research.

3. Ask students to compare the nu-
tritional value of their ancient diet with
current recommended daily standards,
and to identify possible deficiencies or
excesses and related health conditions.

4. Invite each group to present its

. findings to the class.

Activity 4: Follow-up discussion (1
lesson)
1. To bring this activity to closure,




EDUCATION STATION

ask students to identify foods that they
eat regularly and were important to an-
cient cultures. Lead a group discussion
to consider such questions as:

* How did ancient cultures differ
in the procurement and preparation of
food? Did different strategies (i.e., hunt-
ing-gathering versus cultivation) have
different environmental impacts?

* What foods provided the main
source of protein in ancient cultures?
What plant and animal products do
modern people use to get protein? Are
there advantages or disadvantages to
eating mostly plant or animal foods?

¢ Did regional differences in an-
cient cultures affect the balance of pro-
tein, fat, and carbohydrate in the diet?
How did nutrition and disease affect
ancient peoples? Have views on nutri-
tion today affected your dietary habits?

* How do geography and climate
affect the availability of plants and ani-

mals? How do seasonal variations af-
fect nutritional quality? How did an-
cient people provide good nutrition
year-round, and how does that compare
with modern strategies?

* What role did trade play in the
quality and variety of ancient foods?
How are food production and distribu-
tion influenced by trade today?

Activity 5: Optional follow-up activi-
ties for senior students (1-2 lessons)

1. Divide the class into groups and
ask each to research and give an oral
report on one of the following topics.

¢ Daily life. How difficult was it to
obtain and prepare food in ancient cul-
tures? Create a profile of daily activi-
ties involved in obtaining and prepar-
ing food based on a typical daily diet.
Try to estimate the amount of time in-
volved and when the activities might
have occurred during the day.

See additional worksheet information on page 10.

ANCIENT CHINA
* mung beans, soybeans, peas, tofu
¢ cuttlefish, millet, rice, peanuts
¢ noodles (wheat, bean, or rice flour),
dumplings
e ginger, sesame seeds, chili peppers,
SOy sauce, anise
¢ flower petals, tangerine peel

ExamrLE OF RESOURCE HANDOUT:

Sample Foods in Two Ancient Cultures

AZTEC

* maize, beans, squash, pumpkin

* sweet potato, quinoa, agave plant
(sap), peanuts

* avocados, tomatoes, prickly pear,
cactus leaves, honey

* turkey, llama, dog

¢ vanilla, cacao, chilies, amaranth

1. Group members:
2. Culture/world region:

Plant Foods

Gathered wild:

Cultivated:

Obtained by trade: .
Source (region/country) of trade
goods:

LN e

INFORMATION FOR WORKSHEET 1:

Foods of Ancient Peoples

3. Time period:

Animal Foods

. Gathered wild:
Hunted:
Domesticated:
Obtained by trade:
Source of trade goods:

SRR

* Gender. What role did gender
play in the procurement and prepara-
tion of food in ancient cultures? How
did age and gender affect how food was
allotted? How is gender related to views
about food in modern society?

* Trade. Research and create com-
posite maps that show trading patterns
for a particular ancient culture. If pos-
sible, create several maps that show ma-
jor changes over time.

¢ Political structure. How were
control of and access to food produc-
tion and land related to political struc-
ture? Develop a profile of the political
structure of your chosen culture. How
do the politics of food affect us today?

¢ Social structure. Research and
develop a dietary profile for the vari-
ous classes in your ancient society.

® Cultural significance. Certain
foods were valued for their use in reli-
gious festivals, celebrations, and other
observances as well as for their symbol-
ism in a culture’s history. Examine the
use of food in cultural and religious
observances.

This activity idea was adapted from a
lesson plan created by Sheila B. Gilligan and
Ian K. Humphreys, Convent of the Sacred
Heart, 1 E. 91st St., New York, NY 10128—
0689; (212) 7224745, ext. 752.

. The Education Station invites
examples of lesson plans and activity
ideas, comments about useful resources,
and articles about unique approaches to
teaching archaeology. Please accom-
pany . material with illustrations and
lack and white photos. Do not send
color slides or negatives.

- Sendmaterial to Cathy MacDonald,
570 Walsh Drive, Port Perry, Ontario,
Canada LIL 1K9; (905) 666-2010.
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EDUCATION STATION

Teachers should use information in the boxes to create their own handouts.

Group members:

Culture/world region:

Name, age, and gender of fictional person:
Other behaviorial characteristics:

Daily activity level: light, moderate, heavy

Gl W

INFORMATION FOR WORKSHEET 2:

Creating an Ancient Diet

[Repeat the next two lines several times]
Meal #
Type of food:
Notes about meal:
Additional meals/snacks:

Quantity:

1. Group members:

Answer the following questions based on your sample one-day
diet and information that you find about nutrition.

1. List percentages of total daily calories in the ancient diet:
a. protein Y%
b. carbohydrates %
c. fats %

2. List vitamins and minerals in the foods in the diet. Are nu-
trient requirements met? List any deficiencies that you find.

INFORMATION FOR WORKSHEET 3:
Dietary Analysis

2. Culture/world region:

3. Time period:

3. Research conditions related to diet and nutrition. List nutri-
ent-related diseases that may have affected your ancient popula-
tion. (Note: diseases can be due to nutrient deficiency or excess.)

4. Compare your diet and analysis with others in your class.
How were nutrition and health related to geographic region and
activities such as trade and agriculture?

5. Compare the ancient diet to dietary habits in your family.
How could you improve your diet to improve your health?

| RESOURCES FOR TEACHERS

Reconstructing a Roman Ship

Visit the Web site for the project to construct a fully func-
tional sailing replica of a Roman ship, built by the Emperor
Caligula, that was brought out of the waters of Lake Nemi
near Rome in the 1930s. The site contains information on the
archaeology and history of the shipwreck, and the origins
and present status of the project. The site is at http://
www.virtual-pc.com/orontes/index.html.

Learn French and Archaeology

Several Web sites in French provide a novel resource for
foreign language teachers who want to include archaeology
in their culture history lessons. The sites provide students
with an excellent opportunity to improve their reading and
writing skills while learning about archaeology around the
globe. A major link to more than 100 other archaeology web
sites can be found at hittp:/fwww.lenet.fr/armen/archeo.html.
Organized by continent and subjects, links are provided to
archaeological journals and magazines, institutions, news
groups, and mailing lists. Many of the sites are in English; as
a result, students will encounter French and English at dif-
ferent points, depending on the paths they choose.

ArchDATA is maintained by the Centre National de la

Recherche Scientifique (CNRS) and the University of Paris.
It contains information on CNRS, universities, research cen-
ters, French Ministry of Culture museums, and a bibliogra-
phy. It also links with two other sites on French marine ar-
chaeology and archaeology in Martinique. The ArchDATA
site can be found at http://www.pratique.fr/~archdata.
Information about the paleolithic cave at Vallon-Pont-
d’Arcis located at http:/fwww.culture.fr/culture/gvpda.html. De-
scriptions of the discoveries, photographs of the dramatic
paintings, discussions of the dating of paleolithic caves, and
research into ancient paint materials are included in this site.

Web Site Offers Electronic Journal

Athena Review, a quarterly journal of archaeology, history,
and exploration is geared toward both professional and stu-
dent audiences. The web site at http://www.athenapub.com
offers abbreviated versions of the printed journal issues. Each
issue includes information about internet sites dedicated to
the subjects covered in that particular issue. The Athena web
site also contains an image archive and a listing of books on
archaeology (including reprints of out-of-print primary re-
sources) published by Athena Publications. A subject index
provides links to other web sites about the Caribbean, Eu-
rope, Mesoamerica, Southeast Asia, and Egypt.
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Blythe E. Roveland

For more than a century, stories about human ancestors
have appeared in both fiction and nonfiction children’s
books. Frequently, the image of Paleolithic or Old Stone Age
inhabitants of Europe, especially Neanderthals, has been of
the brutish “caveman.” In recent years, numerous books for
all ages have imparted a more favorable picture of these pre-
historic people. Books on Paleolithic Europe provide the op-
portunity to explore vastly different cultures and environ-
ments. However, this cannot be accomplished if the present
is simply projected into the distant past and stereotypes en-
dure. Here are some guidelines for choosing juvenile fiction
and nonfiction for a teaching unit on Paleolithic Europe.

Most fictional works on Stone Age Europe focus on mod-
ern humans (Cro-Magnons) of the Upper Paleolithic (from
35,000 to 10,000 years ago) or sometimes Neanderthals of
the Middle Paleolithic (from about 120,000 to 35,000 years
ago). Occasionally, the interaction between the two human
groups fuels the plot. The vast majority of protagonists are
boys, but I would recommend reading one of the handful of
books that gives a girl’s perspective. This is suggested be-
cause so much of what is presented on the Paleolithic in-
volves so-called male activities.

Avoid stories in which thousands of years of prehistory
are compressed into one lifetime. For example, pottery bowls
were not part of Paleolithic assemblages, nor did Ice Age
Europeans become agriculturists overnight. Given the na-
ture of these books, children are shown as active participants
in Paleolithic society, an important point that many archae-
ologists have ignored. However, stories describing the hero
or heroine as the inventor of everything under the sun are
not realistic. While a child who tames a wolf may be believ-
able, one who domesticates and rides a mammoth stretches
the limits of probability!

Works of prehistoric nonfiction often furnish young
people with information about life in Ice Age Europe. Those
that present controversies and debates rather than merely
dry “facts” are much more valuable. Do they explain how
archaeologists reach conclusions about the Paleolithic and
how reconstructions may be altered with new evidence or
perspectives? Be wary of portrayals of Cro-Magnon people
as heroic victors, Neanderthals as dim-witted losers, and
other such stereotypes that imply that racial conflicts are un-

READING ABOUT
CAVE PEOPLE:

Dispelling Stereotypes And
Imagining The Possibilities

avoidable and timeless. In addition, a concept that is rou-
tinely perpetuated is that of the upward climb and the in-
evitability of progress in which prehistoric people strove to
become us. Some authors have avoided this pitfall by orga-
nizing their books thematically rather than chronologically.

[lustrations are also important. Keep some simple ques-
tions in mind as you evaluate them. Are people pictured in
warm, stitched clothing rather than Tarzan-like dress? Are
they portrayed using stone and bone tools appropriate to
the time period, or are they wielding awkward clubs? Are
women and girls featured in the foreground in any of the
illustrations? Are they ever shown creating artwork, partici-
pating in hunting drives, and manufacturing tools? Are men
and boys ever scraping hides, sewing, or gathering plant
food? Are children depicted at all?

These suggestions are meant to encourage using
children’s books on the Paleolithic in the classroom as a
means of investigating different lifeways. Even books con-
taining some flaws, which they all have, may be success-
fully incorporated into the curriculum given adequate dis-
cussion. Children will find that there is more to Paleolithic
life than the inaccuracies of the Flintstones, and learning
about it can be just as fun!

Blythe E. Roveland is a doctoral candidate in anthropology at
the University of Massachusetts-Antherst.

Suggested Juvenile BOOKs

Corbishley, Mike. What Do We Know About Prehistoric People? (New
York: Peter Bedrick Books, 1994).

Cowley, Marjorie. Dar and the Spear-Thrower (New York: Clarion

Books, 1994).

Craig, Ruth. Malu's Wolf (New York: Orchard Books, 1995).

Lasky, Kathryn. Traces of Life: The Origins of Humankind (New York:
Morrow Junior Books, 1989).

Mason, Antony. The Time Trekkers Visit the Stone Age (Brookfleld
Conn.: Copper Beech Books, 1996).

Merriman, Nick. Early Humans (New York: Alfred A. Knopf, 1989).

Cox, Roxbee, Phil Reid, and Struan Reid. Who Were the First People?
(London: Usborne, 1994).

Turnbull, Ann. Maroo of the Winter Caves (New York: Clarion Books,
1984).
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Monuments And

In Athens

Adapted from an article by
Stella Chryssoulaki

The Center of Educational Programs (CEP) of the Min-
istry of Culture, established in 1985, uses archaeologists,
philologists, teachers, and artists to present educational
programs throughout Greece. The center strives to help
youths view their cultural heritage in ways that ensure
its preservation. Situated in the historic heart of Athens,
the CEP also protects and promotes local heritage through
theme-related educational programs that combine cultural
and environmental education. Programs explore lifeways
and moral or intellectual values of the past that can serve
as guides to modern behavior toward natural and cul-
tural resources.

A Lost River

An educational program linking cultural and environ-
mental protection in a poorer area of the capital was de-
veloped in 1992. The focus was the Attic landscape, which
is partially preserved today in the Eridanos River valley
but visible only in archaeological sites of the Kerameikos
and the ancient Agora. The program compared the mytho-
logical importance of Eridanos in the lives of 5th-century
B.C. Athenians to present conditions in areas that surround
the archaeological sites of the city’s historic center.

By studying the ancient topography and material evi-
dence from archaeological sites and a local museum, stu-
dents reconstructed life in the Classical period and learned
about flora of the Attic landscape, some of which is now
extinct. The program linked archaeology with the envi-
ronment and encouraged youths to discover, understand,
and learn about their nearby past by searching for an an-
cient river that has ceased to exist.

As they tried to identify flowers and plants on works
of art in the Kerameikos Museum, students considered
causes and effects of the river’s disappearance and differ-

Environmental Education

ences in the mechanics of water supply between Classical
and modern Athens. They realized that deforestation, de-
velopment, and other landscape changes have caused eco-
logical and urban degradation. They also could see the
importance of protecting cultural sites for their inherent
value and as a way to preserve natural heritage.

Journey Through Time

The two-part program, “Democracy: A Journey
through Time,” sought to explain the functions of democ-
racy in ancient Athens and to familiarize students with
the topography of the Agora, the financial and political
heart of the city-state. In the first phase, students gained
information through lectures, discussion, and archaeologi-
cal materials in the Agora Museum. In the second phase,
they investigated the site and acted out democratic pro-
cedures amid remains of the Classical Athenian building.

Two games were devised to encourage role-playing
and discussion. In the “Agoranomia” game, younger pu-
pilsinvestigated the ways in which ancient Athenian mar-
ket inspectors controlled trade in dry and liquid goods.
Assigned the roles of these officials and using replica
weights and measures, students had a chance to arrest a
dishonest wheat merchant and to argue his guilt or inno-
cence before the court. In the “Public Life” game, older
pupils looked at artifacts related to democratic procedures,
and visited the remains of the Monument to the Epony-
mous Heroes, where public notices and impending legis-
lation were displayed so citizens could discuss proposals
before voting. Introduced to the ways of democracy in
ancient Athens, students learned that discussing issues,
solving problems, and making decisions are still a part of
our lives today.

This article was adapted from a manuscript entitled “The
City beneath the City” by Stella Chryssoulaki, who may be con-
tacted at the Helenic Ministry of Culture, Center of Educa-
tional Programs, 9, Prytanelou St., Athens, Greece 10556.

Old World, New World . . .

Continued from page 7
are of limited value for the writing of history since Linear A
has never been deciphered and Linear B seems to have been
used mainly for keeping inventories of goods. The examples
of such “protohistoric” or borderline cases between histori-
cal and prehistoric are actually quite numerous. The sites
require exacting standards in excavation, and sensitive in-
terpretation of the archaeological sequence and what it re-
veals about relative chronology. But experts must also have
an especially keen sense for how to use historical material,
usually of a scrappy character.

Yet another facet of Old World archaeology is that habi-
tation was often lengthy on particular sites, and thus prehis-

toric, protohistoric, and historical cultures might all be
present. In Italy, for example, one site has Paleolithic tools,
Etruscan material of the 6th century B.C., a Roman villa of
the 1st century of this era, and Medieval remains. In Greece,
the Neolithic might be succeeded by the Bronze Age, and
that in turn by a classical Hellenic phase, with a final period
of Byzantine culture. Archaeologists must be ready to com-
mit to challenges posed by such sites, where prehistoric and
historical distinctions may not be useful for developing a
successful strategy for excavation and site interpretation.

Nancy de Grummond is chair of the Department of Classics at
Florida State University, M04 Dodd Hall, Tallahassee, FL 32306—
4031; (904) 644-4259.
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Destruction Of Old World Sites

Continued from page 2

Humans also do considerable damage to ancient sites.
Archaeological excavation is one of the major agents of de-
struction; what is excavated can never be restored, except as
it is reconstructed in a full archaeological report. In many
parts of the world, farmers also dig into ancient sites for the
soil enriched by human waste to spread over their fields as
fertilizer. Others quarry soil to build new houses, either of
layered mud, rammed earth, or mud brick. This practice
destroys walls and layers of debris, leaving pits that fill with
later rubbish and eroded soil. Some local residents steal stone
blocks from earlier walls to use in building their own houses.
Until the 20th century, Greeks burned their magnificent
marble monuments to obtain the lime necessary to plaster
their floors and walls. To save the exquisite sculptures of the
Parthenon, the Englishman Lord Elgin used his own funds
to purchase the pieces now in the British Museum. Without
his interest, they all would have been destroyed.

Because of their height, ancient sites in times of war have
been used as defensive positions. An Israeli army unit
camped at Tell Jemmeh in the 1950s and hid in the 30-foot-
deep area excavated in 1927 by my predecessor, Sir Flinders
Petrie. During our excavation of the tell in the mid-1970s,
we found the remains of a latrine that yielded door hinges,
metal toe and heel plates from boots, and an unexploded
hand grenade. A large cut also was made on one side of the
tell to hide a military vehicle from view.

At Tell Dan in Israel, the northern perimeter of the site
had a meandering World War I-type trench for the troops. I
know of no Iragi monuments, tells, or museums that were
damaged in Desert Storm, but we do know that armies of-
ten use monuments to shelter their troops from enemy fire.
The great Ziggurat, or temple tower, at Ur was the center-
piece of an Iraqi military air base. In 1969 Palestinian guer-
rillas hid in the walls and tunnels of the great Roman site at
Gerash in Jordan. In both instances, they calculated that no
opposing military force would dare shell or bomb archaeo-
logical monuments of such importance.

Archaeological sites must be excavated with the best
methodology and published fully if they are to give us all
their secrets. For this reason, sites must be preserved from
the many agents of destruction.

Gus Van Beek is curator at the Department of Anthropology,
National Museum of Natural History, Smithsonian Institution,
Washington, DC 20560; (202) 357-1300.

Epilogue

Several international treaties and programs are in place
to protect archaeological sites from looting and to repatriate
illegally removed cultural property. The United States be-
came a state party fo the 1970 UNESCQO Convention when
Congress passed the 1983 Convention on Cultural Property
Implementation Act (P.L. 97-446). Eighty other nations sup-
port the measure. Bolivia, Ecuador, Mexico, Peru, Spain, and
-Costa Rica have had important cultural property returned
from the ULS. as a result of this act. Emergency import re-
strictions also have been placed on artifacts from El Salvador
and Mali.

The UNIDROIT Conventzon on Stolen or Tllegally Ex-
ported Cultural Objects was ﬁnalzzed in June 1996 to create
a unified code whereby claimants in countries that are party
to the convention may sue in the courts of another signatory
nation for the return of stolen or illegally exported cultural
objects. Currently, there are no plans for the U.S. to under- -
take a review of the convention or consider it for ratification.
The International Council of Museums (ICOM) has been
working with UNESCOQ to combat the looting of cultural .
property in Tanzania, Mali, and other parts of the world.

For additional information, contact the International Pro-
grams Department, American Association of Museums, 1575
I (Eye) 5t. N.W., Suite 400, Washmgton DC 20005; ( 202) :
289—9115 o

Schools Adopt Monuments . . .

Continued from page 6

realized that Britain was on the outer edge of a web of trade
within Europe that affected developments in art, craft, tech-
nology, and lifestyle. From a fairly ordinary bit of pottery,
they had followed a trail that led them to understand that
free movement of labor, goods, and, most importantly, ideas
had been taking place with Europe for most of our history.

When the students started work on their monument, they
were able to transfer their knowledge and questions about
the piece of pottery to the building. They wanted to know
where the stone had come from (Normandy), but followed
the line of thought through and asked where the building’s
architectural style had come from.

They also wanted to know about the lifestyle of the friars
who had lived there—what they looked like, what they did
each day, what they ate, and what language they spoke. They
were not surprised when their research came up with an-
swers that demonstrated participation in a shared European
tradition.

The Future of the Project

The pilot scheme in Canterbury is currently being evalu-
ated, but evidence so far suggests that it has been success-
ful. Two exhibitions of pupils’ work from all curricular ar-
eas have been held, and a final exhibition, possibly on the
Internet, is planned. Links with teachers in other European
countries have been fostered, most especially through a train-
ing course called “Using IT for Heritage Studies,”which in-
volved teachers from all 15 countries in the program.

English Heritage is now looking at ways to extend the
project to another 10 towns or cities, possibly with the sup-
port of external funding, working with colleagues in muse-
ums and local planning departments. A handbook for project
coordinators has been prepared as part of the extension phase.

For more information or to inquire about the availability of the
project handbook, contact Jennie Fordham, education officer for
the London and Southeast Regions, English Heritage Education
Service, 429 Oxford St., London WIR 2HD, England; (011) 44—
171-973-3442, (fax) 44-171-973~3443.
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Network News

Beverly Mitchum Chiarulli, Network Coordinator

The SAA Public Education Network facilitates commu-
nication about local, national, and international public edu-
cation activities through state and provincial network coor-
dinators. If you have news of events in your region, have a
query for archaeologists, or need additional information
about the network coordinators, contact me at Bushy Run
Battlefield, P.O. Box 468, Harrison City, PA 15636-0468; (412)
527-5585, email on page 15.

During the winter, we have been updating our list of net-
work coordinators. Although there has been some turnover
among our state and provincial representatives, we now have
43 coordinators in the USA and one in Canada. We need
replacements for the following states and provinces: Dis-
trict of Columbia, Florida, Hawaii, Illinois, Maine, New York,
North Carolina, Oregon, Vermont, British Columbia,
Manitoba, New Brunswick, Newfoundland and Labrador,
Northwest Territories, Nova Scotia, Prince Edward Island,
Quebec, Saskatchewan, and the Yukon. Please contact me if

Archacological Parks

Mary L. Kwas, Parks Column Editor

you are interested in representing one of these areas, and I
will send information about joining the network.

I would like to take this opportunity to introduce one of
our newer network coordinators—Phil Carr, who has been
the coordinator in Mississippi for the past year and has sent
information on his efforts in that state. Phil is a lecturer and
adjunct assistant professor of anthropology at the Univer-
sity of Southern Mississippi in Hattiesburg. He organized a
series of four lectures on archaeology at the public library in
Hattiesburg. He also has written a lengthy column for the
newsletter of the Mississippi Archaeological Association
(MAA), which introduces SAA education programs to the
MAA membership. To date, Phil’s network activities have
focused on creating links between MAA and SAA. For more
information or to assist with programs in Mississippi, con-
tact Phil at the Department of Anthropology and Sociology,
Box 5074, University of Southern Mississippi, Hattiesburg,
MS 39406; (601) 226-6180.

For archaeological parks, the cold months of winter were
a time for catching up on odds and ends as well as planning
for the coming outdoor seasons. Despite the rain and snow,
many sites continued to offer educational programs for school
groups and indoor activities for the general public. Give your
local archaeological park a call for a list of upcoming events.

Attention archaeological parks! No doubt you are in the
midst of putting together your calendars for 1997. Be sure to
send me a copy so your events and activities can be listed in
this column. Contact me at the Arkansas Archeological Sur-
vey, P.O. Box 1249, Fayetteville, AR 72702-1249; (501) 575-
6560, (fax) 575-5453, email on page 15.

Hopewell Culture National Historical Park, Chillicothe,
Ohio, recently completed a two-year project to produce
“People Who Came Before: The Hopewell Culture Curricu-
lum Guide.” Targeted for 4th to 6th grades, the guide ties
into the Ohio social studies curriculum and is keyed to pro-
ficiency test standards and learner outcomes. However, the
scope of the guide goes beyond the borders of the state to
deal with topics and issues relevant to the social studies cur-
riculum and archaeological concerns. The park has devel-
oped current activities and lesson plans for teachers to use
both in the classroom and at the park. To accompany the
guide, hands-on traveling trunks are also being developed.
Contact: (614) 774-1126.

Dickson Mounds Museum, Lewistown, Il1., has offered
a variety of special events throughout the year. About 2,000
people participated in such activities as the French Dinner,
science career fair for high school students, overnight camp-
in for children, artifact identification day, and wildlife gar-
dening and birds of prey programs. During this time, staff
gave tours to more than 1,300 school children, and presented
more than 70 discovery programs and tours to 1,900 chil-
dren. Contact: (309) 547-3721.

SunWatch Archaeological Park, Dayton, Ohio, is the re-
sult of 25 years of intensive archaeological excavation and
reconstruction by the Dayton Museum of Natural History.
The site was used by the prehistoric Fort Ancient culture
between A.D. 1200-1220. In addition to a partially recon-
structed village, the park also offers an interpretive center
that includes interactive exhibits and videos. Throughout the
year, SunWatch offers a variety of activities, the largest of
which is Summerfest in July. Winter events include Winter
in the Village in January, the Storytelling Festival in Febru-
ary, and Native American Toys and Games in March. Sey-
eral programs specifically designed for Boy Scouts and Girl
Scouts also are held in winter and early spring. Contact:
(513) 268-8199.

Toltec Mounds Archeological Park, Scott, Ark., features
Continued on page 15
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1997 SAA MEETINGS

Education Will Have A Strong Presence

Plans for public education activities at the SAA Annual
Meeting in Nashville, April 2-6, are shaping up. Although
the conference does not open officially until Thursday, Pub-
lic Education Committee (PEC) members will gather earlier
in the week to review the past year’s projects and plan strat-
egies for the future. Conferees and guests will find a variety
of archaeology education activities during the meeting.

Education Agenda

* Wednesday, all day: PEC meeting

* Thursday morning: PEC-sponsored forum, “Path-
ways to Successful Outreach Programs”

» Thursday, 5:00 p.m.: Reception and cash bar to dis-
cuss forming a Public Education Interest Group

¢ Thursday, 7:00 p.m.: Meeting of state and provincial
archaeology education network coordinators

¢ Friday, 8:00 a.m. (advance reservation required): PEC-
sponsored workshop, “Implementing the Archaeology Merit
Badge in Your Community”

* Friday, 4:30 p.m. (advance reservation required): PEC-
sponsored workshop, “Archaeology for Educators”

* Saturday, 8:00 a.m.: Educator workshop continues

* Saturday afternoon: PEC-sponsored Public Session,
“Interesting PASTimes: Exploring Caves, Building Temple
Mounds, Discovering New Cultures”

Poster Display

State Archaeology Week /Month posters will be displayed
throughout the conference. Conferees and visitors will be
able to vote for “best poster,” and prizes will be awarded
during the public session on Saturday.

Position Announcement {

The Johns Hopkins University /IAAY, a national network
of summer residential programs for academically talented
students ages 12-16, anticipates openings for instructor and
instructional assistant of archaeology. A course is offered at
Skidmore College, Saratoga Springs, N.Y., July 19-August
11. During the three-week session, classes are held five hours
a day with two hours of lab/fieldwork, five days a week.
The instructional staff live in dorms (no formal duties). For
an application, please call IAAY /JHU at (410) 516-0187. EOE.

SAA Executive Office: headquarters@saa.org
Dorothy Krass: dorothy_krass@saa.org

Ed Friedman: efriedman@do.usbr.gov

Amy Douglass: amy_douglass@tempe.gov

KC Smith: kcsmith@mail.dos.state.fl.us

Cathy MacDonald: parrothead@mail. magic.ca
Mary Kwas: mainfort@comp.uark.edu

Beverly Mitchum Chiarulli: bev@chert.pgh.pa.us
Joelle Clark: Joelle.Clark@nau.edu
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Registration Benefits

Associate members are entitled to member rates for meet-
ing registration. Individuals who volunteer to help with vari-
ous functions receive free meeting registration, a copy of the
abstracts, and $5 for each four-hour shift they work (mini-
mum of 12 hours). Contact the SAA at (202) 789-8200 for
additional information.

SAA Awards Grants
For Education Activities

SAA has awarded $12,500 grants to the Montana His-
torical Society and the Department of Anthropology at
Hamline University (Minn.) to coordinate archaeology edu-
cation programs and materials at the state level.

The 1997 grants are part of a multiyear project developed
by the SAA Public Education Committee in partnership with
the Bureau of Land Management, Bureau of Reclamation,
and National Park Service Archeology and Ethnography
Program. The projects will extend SAA’s network of volun-
teer archaeology education coordinators in 43 states and
Canadian provinces, who put teachers and members of the
public in touch with sources of information about archaeol-
ogy. A list of the coordinators can be found on SAA’s web
site at http:/ /www.saa.org.

Mark Baumler, Montana state archaeologist, and Marcella
Walter, Montana Historical Society education officer, will
serve as joint coordinators of the Montana Ancient Teach-
ings Education Program. In Minnesota, Phyllis Messenger,
the PEC network coordinator, and James Myster, archaeol-
ogy week coordinator, will oversee grant activities. The two
programs will prepare educational materials, train archae-
ologists and educators, and develop on-line databases of
archaeology education resources for teachers.

Parks . ..

Continued from page 14

an ongoing slate of events throughout the year. Winter ac-
tivities include guided tours on Saturday with demonstra-
tions of prehistoric tools; on the first Saturday, craft demon-
strations and storytelling by members of the Arkansas Na-
tive American Center for the Living Arts are featured. An
archaeology lecture series and various workshops also may
be scheduled. Contact: (501) 961-2420. '

Grand Mound Center, International Falls, Minn., offers
a variety of school programs for all grade levels. Activities
include an atlatl demonstration, seasonal round, time travel
box, and pottery puzzle. In the What, Where, and Why ac-
tivity, students learn the importance of context in archaeol-
ogy. Using knowledge of their own homes, students explore
the concept of context and learn how important it is to pro-
tect sites from looting. Contact: (218) 285-3332.
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SAA Initiates
Education Award

The Society for Ameri-
can Archaeology has insti-
tuted an Excellence in Pub-
lic Education Award to rec-
ognize and encourage out-
standing efforts by archae-
ologists, educators, and in-
stitutions in the sharing of
archaeological knowledge
and issues with the public.

The award will be pre-
sented this year to a profes-
sional or avocational ar-
chaeologist who has contributed sub-
stantially to public education. The
award will be conferred during the
business meeting at the annual SAA
conference in Nashville. In the next two
years, awards will be given to educa-
tors and institutions, respectively. The
cycle will begin again with an archae-
ologist in the fourth year.

For more information, contact Chris
Pierce, 212 Spruce 5t., Santa Fe, NM
87501. You also may email him at
cpierce@dsrt.com.
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Sources Provide
Field Opportunities

The Society for California Archae-
ology lists field schools and fieldwork
opportunities on its Web site (http://
www.scanet.org). The National Center
for Preservation Technology and Train-
ing also is making available information
about field school opportunities via its
Web site (http://www.cr.nps.gov/
ncptt) and fax-on-demand computer
system at (318) 357-3214.

The South Carolina Institute of Ar-
chaeology and Anthropology invites
any adult 18 years or older who wishes
to learn more about field archaeology
to participate in the 1997 expedition to
explore ancient quarries and campsites.
Participants will help in all aspects of
the excavation and lab analysis. Appli-
cants may register for one or more
weeks between May 3 and May 31.
Space will be limited to 40 participants.
The registration cost is $316 a week.

For additional information or to reg-
ister, contact Al Goodyear, South Caro-

NOTLES

lina Institute of Archaeology and An-
thropology, University of South Caro-
lina, 1321 Pendleton St., Columbia, SC
29208-0071; (803) 777-8170.

AlA Issues Fieldwork
Opportunities Bulletin

The Archaeological Institute of
America (AIA) has published the 1997
Archaceological Fieldwork Opportunities
Bulletin (AFOB), a comprehensive,
worldwide guide to excavations, field
schools, and special programs with
openings for volunteers, students, and
staff. Each entry includes essential in-
formation about the site, age require-
ments, application deadlines, costs, and
a personal contact.

The price is $9 for ATA members and
$11 for nonmembers; add $4 for ship-
ping and handling for the first copy and
$.50 per additional copy. All orders
must be prepaid. To order by VISA or
Mastercard, call (800) 228-0810. Send
mail orders with a check payable to
Kendall/Hunt Publishing, Order De-
partment, 4050 Westmark Dr.,
Dubugque, TA 52002.

Deadline for fall
issue: June 23
~ Theme:
Experimental Archaeology
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